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Communicative English

Introduction
When the workers of a company need to go abroad to have OJT (on-the-job training), they should be able to communicate with foreign people in English. We have a group of students from this situation, and we need to decide a suitable course for them. Furthermore, we have to figure out a proper way to evaluate their performance in the class. After consideration, we worked out a short-term training program (about 16 weeks) of English speaking and listening abilities. Our students have already had the basic knowledge about English grammar and alphabet, so that the purpose of this course is to teach students the practical vocabulary, sentences, and common expressions of communicative English. Our final goal is that making sure the students can communicate with foreigners when in need. The class size would be specified for 12-16 students (adults; beginners of English learning). There will be four teachers in a row taking care for different topics. In this way, we hope we could give students new breath about English and useful information at the same time.

Since the course is originally designed for strengthening students’ speaking and listening ability, we have to work out a good assessment to ensure we do achieve our goals. The quizzes in our assessment plan are diagnostic achievement tests, which are designed to test how many vocabulary, sentence structures and common expressions the students have learned and memorized from class lectures.  Therefore, the so-called review quizzes come after the class lectures of different subjects.
In this course, we mainly use 2 kinds of assessments, quizzes and role-play activities. Quizzes are for giving them a review and checking whether or not the students have understood what they learned (vocabulary and sentences) in class. Role-play activities are designed for students to practice what they learned and see if they can get used to speaking and listening English in the daily life. At the end of this course, we also designed a final exam. It includes all the topics we have been through in the course. It will be the final evaluation for checking how much our students have learned during the semester. 

Design
A. Class arrangement

1. Syllabus


The class focuses on four subjects of practical dialogue situations.  The four subjects will be taught by different teachers respectively.  For each subject, there will be the class lecture first.  In second class, there is a review quiz in the first hour and the lecture in the second hour.  The third class each subject a role-play activity will be held.  In addition, there is a final exam at the end of the semester with one final review class held before.

2. Grading policy

a. Quiz 40%

b. Role Play 40%

c. Final Exam 15 %

d. Attendance/Participation 5%

B. One sample of the quizzes—Quiz One     

Purpose of the quiz: 

The purpose of the quiz is to make sure that the students review and memorize what they have learned from the class lecture.  In the quiz, three of the students’ language abilities will be tested, including vocabulary, sentence structure, and listening ability.  Therefore, the quiz is divided into three parts.  The first part is to test students’ vocabulary; the second one is to test how much they are familiar with the sentence structures that are taught.  The last part will test both listening ability and the use of phrase.  The construction of the three parts will be described in the following.  

1. PartⅠ
Task type:
The task of partⅠbelongs to the task of production.  Originally, this kind of task is called pictures.  There are some pictures shown on the paper, and the students are asked to write down the objects’ English names.  Instead of using pictures, we use Chinese nouns, so that when the idea of Chinese concept occurs to their minds, they can immediately know what the word is.  “This method of testing vocabulary is obviously restricted to concrete nouns which can be unambiguously drawn (Hughes 149).”  Therefore, whether it is a picture or a Chinese word can only refer to the meaning of a concrete thing.  

Validity: 

This purpose of this part is to test students’ ability of vocabulary.  Since there are lots of the vocabularies taught in the class belong to concrete things, the restriction of the method does not obstruct the purpose of our assessment.   

Scoring criteria: 

Since the students are required to remember the vocabularies taught in class, the correct spelling of each word is necessary.  Therefore, every wrong spelling will fail to get the score.    

2. Part Ⅱ
Task type: 
The kind of task belongs to the completion of dialogues.  The completion of dialogues, as the example shown by Heaton, is presented with the conversation between two persons.  One person’s dialogue is done, and the students are required to complete the other one’s (46).  This kind of task can “provide a useful way of testing the ability to manipulate the grammar and patterns of the language in context (Heaton 45).”    

Validity: 

The purpose of this part is to test students’ familiarity of sentence structures.  The content is not the target to be tested.  Therefore, the information of content is presented in the task, and is written as easily as possible in case the students cannot understand.    

Scoring criteria: 
In this part, the correct sentence structure of the students’ answers is to be focused.  As long as the students use the right sentence structures, the trivial mistakes, such as wrong spelling, can be ignored.  

3. Part Ⅲ   

Task type: 
The third part of the quiz is similar to the standard dictation.  To be more specific, in this part we combine visual material with dictation.  The students will listen to the questions read by the teacher, and at then look at the map presented.  Then they are required to answer those questions by using common expressions or phrase taught in class.       

Validity: 

This part is in order to test the students’ listening ability and the use of phrasing.  Therefore, the teacher will read the question for three times at least.  As what Kathleen M. Bailey referred that, the students can have the general idea at the first reading; write down their answers at the second reading, and make a final check at the last reading (13).  However, if some students still cannot totally understand the question, the teacher will repeat it for one or two more times, in case the previous reading are not clear to them.      

Scoring criteria: 
Since the focuses in this part are listening comprehension and phrasing use, the mistakes of grammar and spelling will not be corrected.  The students are only asked to write down the answers with proper phrase that can indicate the exact place or direction.  

C. One sample of role-play activities—Role Playing One  

Purpose:
   The purpose of having role play activity in class is to give students more opportunity to put what have learned into practice.  

        Students have to form a group of 3~4 people.  

Arrangement: 
Each group needs to give a 12~15 min. presentation in which apply situational conversation that been taught in previous class by role-playing.  Individual group conference is required before the role-playing activity; each group must tell the teacher about your plan and how you are going to do.  Please bring your script to the teacher at the same time. 

Validity:

Role playing is an extremely valuable method for second language learning.  It encourages thinking and creativity, letting students develop and practice new language and behavioral skills in a relatively non-threatening setting.  Also role-playing can create the motivation and involvement necessary for learning to occur.  In role playing the participant is representing and experiencing some character type known in everyday life (Scarcella and Oxford).  Role playing clearly promotes effective interpersonal relations and social transactions among participants.  To fulfill the role responsibilities, students must relate to others in the simulation, utilizing effective social skills.  First, they are exposed to large quantities of comprehensible input.  Secondly, they are actively involved while role playing.  Thirdly, they have positive affect (desires, feelings and attitudes) because students engage in genuine communication in playing their roles.  Active involvement stems from participation in worthwhile, absorbing interaction, which tends to make students forget they are learning a new language.  Students have the opportunity to try out new behaviors in a safe environment, which helps them develop long-term motivation to master an additional language.  In addition to encouraging genuine communication, active involvement, and a positive attitude, the simulated "real life" problems help students develop their critical thinking and problem solving skills in using the second language.

D. Final Exam 

Purpose: 


The purpose of the final exam is to assess students’ abilities on listening and speaking gained from the class.     

Arrangement: 

The final exam will continue for two weeks.  Each week eight students will join for the assessment.  When the assessment begins, there will be four sections directed by the four teachers.  In each section the each student will deal with a situation related to the class subject by answering questions or performing a given role.  Each student can spend five to ten minutes in one section, and then he/she has to move to the next section.  Therefore, each student has to go through four sections to finish his/her final exam.  Finally, each student’s performance will be scored by each section.  The totally amount of the four score will be the score of the student’s final exam.    

Task type:  

The exam belongs to oral interview of oral production tests.  The teacher may ask the student for the direction, for example, and the student has to answer or perform as a stranger, giving the right direction in response.  All of the four sections will assess the students’ listening and speaking abilities by the same way.   

Validity: Since the real-life situations of the four topics are difficult to arrange, the oral interview presents the possibility of real-life-like environment for the students to put what they have learned into practice.  As Heaton mentioned that the oral interview “at least appears to offer a realistic means of assessing the total oral skill in a ‘natural’ speech situation (97).”  

Scoring criteria: 

The main point of the assessment is to assess if the students can use proper vocabulary, sentence, or common expressions to communicate with foreigners.  Therefore, as long as the students can express with correct use before time limit, the degree of fluency or mistakes of tense and grammar will not be judged.  The focus will be put on the correct use of sentence and phrase. 

E. Attendance/ Participation 


Attendance depends on how many times do students come to class.  Participation depends on how do the students perform during the class and activities.  Whether the students have asked question or not is also included. 

Conclusion

Since this proposed class would be emphasized more on assessing English speaking and listening abilities, therefore, it may cause the quiz itself lack of validity.  Every student has his own strength and weakness in learning.  A student may be good at writing, but not good at speaking.  As we will have quiz to test where students are at in their learning, to students who are good listeners rather than good spellers, the quiz may fail in testing their real ability.  For this reason, we have to consider carefully whether the quiz will bring negative washback or not.  

In role-play activity, in case that some students are not so active while role-playing in front of all the classmates, teachers must pay attention to each student's individual characteristic and personality, and then grade students' performance fairly.  If teachers are not aware of the importance of fairly scoring, they may set an unjust way in judging students who are just shy on the stage.  


As for the final exam, which is going to be a one-to-one situation, students may not have a good performance because of feeling nervous while being asked question by the teacher face to face only.  That is why we demand the teachers to be more careful in scoring or it may cause the lack of reliability, and lose the meaning of the final exam.  The other problem of the final exam is about validity.  Since we design the situations that is similar to real-life situations for students, there is one question then—is there any discrepancy between the simulation and reality?  After all, the goal of the class is to make students able to use what they learn in daily life.  Therefore, when putting the assessment into practice, what counts is to focus on the effect at last.    
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